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What is P4C?

PHILOSOPHY FOR CHILDREN (P4C) is a worldwide educational movement that began in 1972 with the work of Professor Matthew Lipman and colleagues at the IAPC (Institute for the Advancement of Philosophy for Children) at Montclair State University, New Jersey.  Lipman’s project was to encourage pupils to be more reasonable, using the discipline of philosophy to help children become more intellectually energetic, curious, critical, creative.
Lipman emphasised the importance of questioning or enquiry in the development of reasoning.  He also appreciated from Lev Vygotsky, the Russian psychologist, that we learn to think much as we learn to speak - by internalising the patterns of speech and thought that we hear around us. Thinking to ourselves is, in effect, borrowing the language of others to talk to ourselves.

“Philosophy begins when we can discuss the language we use to discuss the world.”
Matthew Lipman

“What the child can do in co-operation today, he can do alone tomorrow.”
Vygotsky (1896-1934)


The phrase, ‘community of inquiry’, was actually coined by American philosopher Charles Peirce (1839 - 1914) to describe the community of scientists of which he counted himself a member. Lipman gave the phrase new meaning and life by pointing it in the direction of philosophical enquiry.
He was also influenced in his interpretation and implementation of the idea by John Dewey, his predecessor at Columbia, famous for such books as ‘How We Think’ (1910), and ‘Democracy and Education’ (1916) 
Lipman wrote special 'philosophical novels' for use with children and comprehensive 'manuals' of accompanying resources.  Now Philosophy for Children is practiced in more than thirty countries around the world using a wide variety of materials to instigate questioning and inquiry. Though the materials vary, the basic model of the community of inquiry and the methods Lipman introduced have remained remarkably robust and popular with teachers and pupils alike.


A P4C session

A typical P4C (Community of Enquiry) session includes the following elements:

· Warm up activity 
This may be to encourage a sense of community or to promote particular critical thinking skills, eg. Making connections, justifying reasons.

· Presentation of stimulus
This may be a picture book, image, artefact, video, story.

· Reflections and question building
This is usually done individually then in pairs or small groups

· Question airing and selecting
There are a variety of ways to share and vote for questions.

· Enquiry
This is the main part of the session, with pupils working together to ‘answer’ the chosen question.  The teacher acts as a facilitator, encouraging collaborative thinking and guiding the group towards better ways of thinking together.

· Final Words
Pupils are given the opportunity to share their thoughts at the end of the enquiry.

· Reflection
This is an opportunity for pupils to think together about the development and progress of the group as a community of thinkers / enquiry.   


P4C and Community of Enquiry

Community: co-operation, care, respect and safety
Enquiry:  a search for understanding, meaning, truth and values supported by reasons.

3 core elements of P4C 
1. Asking questions
2. Giving reasons (justifying, prioritising)
3. Building on ideas (different to discussion – there is dialogical progression)

The 4 Cs of P4C
In a Community of Enquiry, thinking is:
Critical		Being critical of ideas – our own and others’
Creative		The ability to create new ideas and make connections
Caring		Being care-ful about what we say and how we say it	
Collaborative	Building on each others’ ideas;  meaning making

The Role of the Facilitator
The role of the facilitator is very different to the more traditional role of a teacher.  It involves modelling and encouraging better thinking, taking opportunities to focus the group’s attention on key aspects of thinking, such as:
Questioning	Encouraging philosophical questioning as a basis for enquiry
Reasoning		Requesting reasons or evidence to support arguments
Defining		Clarifying concepts through making connections/ comparisons
Speculating	Generating ideas and alternative viewpoints
Summarising	Extracting key points from the dialogue	

P4C Resources

Background to P4C
www.sapere.org.uk  Society for the Advancement of Philosophical Enquiry in Education, the national P4C charity
www.p4c.com 	A UK subscription site which also has a public area with background information about the P4C movement
www.montclair.edu/iapc  Home of the Institute for the Advancement of P4C (US), including links to research

Teachers’ Reading / Resources
‘But Why?’  Sara Stanley/Steve Bowkett  Network Educational Press Ltd
‘Teaching Thinking’  Robert Fisher,  Continuum
‘Games for Thinking’  Robert Fisher, Nash Pollock Publishing
‘Children As Philosophers’  Joanna Haynes

Picturebooks
There are many picturebooks which are wonderful stimuli for P4C.  Here are just a few suggestions:
Anthony Browne:  Zoo, Voices In the Park, The Tunnel
John Burningham:  Would You Rather?, Cloudland, Whadayamean?, Time to get out of the bath, Shirley, Come away from the water, Shirley
Julian Baggini:  The Pig that Wants to be Eaten
Jeannie Baker:  Window, Where the Forest Meets the Sea, Home in the Sky
Satoshi Kitamura:  Lily Takes a Walk
Maurice Sendak:  Outside Over There, Where the Wild Things Are
Shaun Tan:  The Red Tree, The Lost Thing, Rabbit
Max Velthuijs:  Frog In Love etc
Reflections
Following our Enquiry yesterday, here are just a few thoughts about the themes and issues which arose, with some comments on how this may look with a group of students.
Enquiry Question:  To what extent do we need to be free?
Definition of concepts
As the group progressed through the enquiry, the importance of an agreed definition of ‘freedom’ became a focus of the dialogue.  This is a crucial part of the P4C process, encouraging pupils to analyse such concepts, exploring differing perceptions and searching for an agreed (or at a least working) definition.
Students do not always naturally recognise the importance of this and there are many activities which can support them in developing this skill (eg. ‘concept stretchers’ on p4c.com).
Returning to the question
During the enquiry, one member reminded the group of the original question and suggested the group’s thinking needed to return to this.  This is often a key feature of the facilitator’s role during the early days; ensuring pupils keep the question in mind in order to work together towards an ‘answer’.  This is not to say that other lines of enquiry cannot be pursued but it can help to refocus thinking if the dialogue does not seem to be moving forward.
One strategy to encourage this with students is to place a ‘joker’ card in the middle of the circle.  If at any point in the enquiry a member of the group feels the thinking is moving too far away from the original question, they can pick up the card and explain their thoughts to the group.  
Acknowledging internal conflicts
Some members of the group expressed the identification of conflicting thoughts as the enquiry progressed.  This is exactly what P4C should do!  For some students, it may be the first time they have scrutinised their beliefs in any detail and, although it may feel rather unsettling to begin with, this is an important part of developing ‘reasonable’, analytical thinking.
“Dubito ergo cogito; cogito ergo sum. (I doubt, therefore I think; I think therefore I am)” Rene Descartes
Many thanks again for your enthusiastic and thoughtful participation!
Becky Keitch  (becky.keitch@gmail.com)
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